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Abstract  
Scholar failure is a complex phenomenon that depends on various factors as social factors, scholar factors or biophysical factors. 
But, in primary and secondary education system scholar failure has different causes from tertiary education system. In our paper 
we analyze a specific case of university student failure, the case of the Faculty of Cybernetics, Statistics and Economic 
Informatics from the Bucharest University of Economics. The main causes of student failure in the analyzed situation are: 
internal (personal) factors and external factors (family situation, social pressure, economic pressure) but also factors as 
disciplines difficulty (many technical disciplines), teacher’s exigency, pedagogical and economic difficulties.  
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1. Introduction  
The representative institution of education is the school. Along with other types of institutions, the school was 
created by the society to serve its interests. Through the functions that the school fulfils, it reproduces, to a greater or 
lesser extent, the characteristics of the society within a certain historic stage.  
School can be regarded as a small society where different interactions occur all the time between those who 
participate in the education process. Each student has his own personality, his own ability to adapt and action. We 
must see that his future performance at school and its psychological comfort depend on the correlations that he 
makes. It is clear that he will comfortable with himself and his self-esteem will not be harmed if he chose an 
external and stable cause. On the other hand, a student that is always inclined to assign his failures to internal causes 
will have a low self esteem and also poor expectations of the possibilities to achieve very good grades. In the 
complex matrix of school success, the weight of the intellectual factors is rather significant, approx. 50% of school 
success being due to intelligence. The remaining 50% are assigned to non-intellectual personality factors, and terms 
of organizing school activity, teaching methods. One of the basic factors of school success is school intelligence. 
The term "school intelligence", with a purely operational value, should designate, in the concept of J. Piaget [1995], 
the dynamic balance between assimilation and accommodation to the requirements in schools, at different levels of 
schooling. It varies from general intelligence, overall, verbal, practical, etc., especially through the specificity of its 
content, but is subject to general laws of mental development.  
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The power to work, endurance to effort, the vivacity of the personality, the pace and effectiveness of work etc., 
influences the success of school students. The inability to adapt of the slower students is very particular, with a 
psychosomatic feature.  
Factors which may lead to school failure were often classified and investigated and they can be classifies as 
below, into: social factors, school factors and bio- psychic factors.  
Social factors may largely influence the appearance of failure, joining a particular social group (friends); family 
climate may cause the student to take a totally indifferent attitude towards school. His efficiency in school is 
declining, mostly just for the simple reason that "this is how those in our group should be” and he is shaping himself 
to a pattern imposed by the group. 
Generally, students who fall behind with learning tend to blame each other, they claim that study conditions were 
not helping, that are persecuted by teachers, that too much is taught and too much is expected, that they had bad 
friends. 
School factors are grouped according to two main approaches:  
 How the teacher teaches; 
 How the student learns and how is his development realized within the learning process. 
In this case, the first step each teacher makes, as soon as he notices school failure, is to analyze his/her own 
activity. When that self-analysis that should start from the teaching design, behaviour, style of teaching, is a positive 
one, then he/she should continue to identify other causes of failure. 
The bio- psychic should not be overlooked, as they have a great impact on physical and mental development of 
students. They can lead to school failure and may be listed: endocrine disorders, neurological disorders, 
shortcomings of intellectual development, intellectual apathy, intellectual asthenia, and intellectual slowness. 
2. The Main causes of  scholar failure  
School failure is based on several factors which may vary, but are frequently associated, the student facing a 
number of school difficulties, which have as the main cause: himself, parents and family, school, local community, 
etc. 
We can distinguish five major types of difficulties, which the student may face:  
A. Difficulties of somatic nature;  
B. Intellectual / cognitive deficiencies;  
C. Instrumental learning difficulties;  
D. Emotional difficulties directly regarding the child, often his/her own family;  
E. Pedagogical weaknesses regarding school, but often their parents, as well. 
 
A. Deficiencies of somatic nature To highlight a somatic disease, a sensory deficit or aberrant living conditions 
on a physical level, a complete somatic exam is required and a survey oriented in this direction. In this respect, a 
predominant role belongs to the family that has to be sensitive to the health problems of student by conducting 
inspections of medical specialty. 
 
B. Intellectual deficiencies:  The possibility of any intellectual / cognitive deficiency, in terms of retardation and 
school failure, is a fear more or less confessed by parents. To identify intellectual shortcomings, there are a series of 
tests that can be applied and individualized program of teaching applied but the professor can be a real support to 
prevent school failure.  
 
C. Instrumental learning difficulties:  Within the process of adapting to school, there are involved means that the 
subject uses to known oneself and to know the outside world: especially his/her motion capacity, the perceptive life, 
language and his/her intelligence. Difficulties or disruption of these features cause difficulties in achieving some 
specific activities (writing, reading, math computation), or in general activities (the ability to express their thoughts, 
reasoning difficulties, instability, etc.) creating, finally, a resentment towards school.  
172   Mihai Daniel Roman /  Procedia - Social and Behavioral Sciences  114 ( 2014 )  170 – 177 
 
D. Difficulties of emotional origin:  Emotional difficulties are structured within three school registers: opposition, 
instability, anxiety and depression. 
 
E. Pedagogical difficulties: They are very common and diverse as the mechanisms causing school problems; they 
are placed in the school environment and within the family. At school level: the previous schooling records of the 
student must be studied. Absenteeism, for example, may be due to illness, difficult relationship with the teacher, 
learning difficulties, state, inappropriate methods of learning, prior psychological disturbances, lack of interest 
towards school because of repeated failures, etc. 
 
Following various tests to which students were subjected to emotional reactions in the confrontation with 
difficulties, which they cannot overcome, the induced failure leads to guidance and behaviour, and various 
emotional experiences. 
According to the emotional reactions of the students, they are grouped as follows:  
- students with appropriate reactions to success and failure; 
- students with inappropriate reactions to success and failure; 
- students with inappropriate reactions to success; 
- students who abandon the experiment when they encounter difficulties. 
 
In most cases, the majority of students are those who quit when they encounter difficulties above the level of 
social accommodation or learning adjustment. Fear of the unknown determines them to abandon the project; 
reprehensions or quarrels caused by various reasons lead to refusal of communication or to missing classes in the 
future.  
3. Possibilities of prevention ane elimination of scholar failure   
Another important aspect of the work of removing school failure is the creation of successful special 
circumstances for students with school difficulties, as successes and rewards develop initiatives and increase student 
confidence in their own capabilities. For this, it is necessary that the teacher knows to implement the right dose of 
difficulty within the tasks proposed to the students, so that they will be fearlessly willing to deal with them, and with 
real chances of success.  
But perhaps the best way to put a student in a situation of school success is to assist him/her to switch from the 
mere posture of receiving information, to the one of effective use of scientific reasoning, through which he will able 
to process and apply in an appropriate manner the information received in class. Current realities of school show 
that the school success has a strong intellectual motivational dimension and it cannot be obtained by a student who 
has not developed the critical judgment, has made personal reading habits and who does not have the curiosity to 
investigate, to find new things or explanations.  
A passive student, who is who is not interested or is not used to think and logically discuss, does not include the 
psychological premises (or operational tools) which make up the substance of intellectual activity of learning. The 
phenomenon of over-requirements is dangerous because it eventually leads to awkward subjective states, specific to 
chronic fatigue. He/her will be helped to better organize the daily working time, with special attention to individual 
rhythms of work and the need to alternate abstract activities with the recreational ones, to create the conditions 
necessary to achieve compensatory phenomena at the level of cortical activity. 
4. Case study on Faculty of Cybernetics, Statistics and Economic Informatics    
Students’ failure in tertiary education system is different from primary and secondary educational system. First of 
all, university is not compulsory for anyone, such that every student must choose between continuing studies and 
goes to labour market. Starting on this point we try to found the main causes of student failure in Faculty of 
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Cybernetics, Statistics and Economic Informatics (CSEI) that represents a special situation inside The Bucharest 
University of Economics.  
In The Bucharest University of Economic Studies exists an admission system based on two disciplines exam on 
mathematics and economics. In this context an exigent selection is done at the admission. The most students in CSEI 
Faculty provides from Colleges with a strong background in mathematics and informatics. 
Even with these important technical and analytical students’ background the failure rate in CSEI Faculty is 
greater rather other faculties in The Bucharest University of Economics. 
Last data (from The Bucharest University of Economic Studies Rector’s Report, May 2013) shows that the 
average graduated rate in June 2012 was 82.25 % at the University level, comparing third year graduated students 
with the first year admitted enrolled students. The maximum graduated rate was registered at the Faculty of 
Agrifood and Environment Economics, with 91/25% and the minimum level of students graduated rate was at 
Faculty of Cybernetics, Statistics and Economic Informatics with 65.46 %.  
We analyze three years generations (that include students from the Bologna system but also one generation from 
the old national system) in order to observe the causes of scholar failure in CSEI Faculty.  
In order to indentify the failure student causes in CSEI Faculty we conduct over 50 interviews with expelled 
students (divided almost equally between the years of study).     
Next we present the student’s evolution in 2007-2010 periods. 
The number of first year students had an oscillatory evolution due on different sites allowed for CSEI Faculty by 
Ministry of Education (see Figure 1).   
 
  
  
 
 
 
 
 
 
 
 
 
 
 
 
Figure 1. Student’s dynamics in the Faculty of Cybernetics during 2007-2010 period 
 
Following one generation, from 2007 to 2010 year we can observe that a reduction of graduated students every 
year from 580 in 2006 to 547 in 2007 at 464 in 2008. In Romania there are no educational market studies that 
indicate the labour market demand. In this case the Ministry of Education assigns the number of students allowed to 
enroll in Romanian Universities, following financial rules, and not labour market surveys. 
We observe also the same situation for each student generation. This decreasing tendency can be observed in 
Figure 2. 
If in the first study year student‘s number depends only on allowed places, for the next university years failure 
rate determine the students average number.  
The student’s number in the second, third and fourth study year are influenced by student’s expelling rate and 
student’s return rate. 
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Figure 2. Dynamics of graduated students in CSEI Faculty during 2007-2010 period 
 
Analyzing expelling student’s number (see Figure 3) we can observe a decreasing tendency over studying years.  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Figure 3. Expelled students’ dynamics depending on studying year in CSEI Faculty during 2007-2010 period 
 
In the first year of studying expelling rate is around 19 % and decrease to the second studying year to 10%, and at 
6 % in the third year (in the Bologna educational system).  For old educational system we found a similar situation 
for first three study years followed by an increased rate of failure on the fourth study year. The final year is a 
difficult one (in the older university system) and some students prefer to sustain their final exams one year later. 
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Figure 4. Graduation dynamics depending on studying year for CSEI faculty students during 2007-2010 period 
 
 
Graduation degree (see Figure 4) is smallest in first study year (around 82%) and increase in second studying 
year (86%) and achieves over 90% in last two studying years (92%, respectively 93%).  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Figure 5. Returning Students Dynamics for CSIE Faculty during 2008-2010 period 
 
This situation indicates that the student quality increases form one study year to another, and also the difficulty of 
disciplines remain constant.   
Studying student’s returning in educational system after their expelling, we observe a slowly decreasing tendency 
(see Figure 5). This situation is generated especially on family’s and personal economic difficulties and also on 
faculty rejection due on disciplines difficulty.  
Analyzing expelled students’ interviews we observe the following causes of student’s failure: 
In this context, main causes of student’s failure in CSEI Faculty are both fundamental and specific:   
 Disciplines difficulty (four semesters on mathematics, 5 to 8 semesters on informatics, depending on 
specialization or 5 statistical disciplines) seems to be more difficult that in other University faculties; 
 Teacher exigency seems to be higher in CSEI Faculty; 
 The economic difficulties arrived especially after crisis started; 
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 Instrumental difficulties arrives from student’s difficulty to understand some technical disciplines as 
cybernetics, mathematics, computer science or statistics; 
 Some students observe that the high school knowledge level is lower than teachers requirements;   
 Affective difficulties can be observed by intermediary of student’s opposition over some disciplines that 
inspire fear or rejection. As results, some essential specialization, like statistics, are rejected by students 
due on misunderstanding disciplines from the first year;  
 We find pedagogical difficulties due on some scientific, didactic or pedagogical teacher low quality. As 
result students avoid some disciplines or specializations. This result can be observed at the teachers’ 
final evaluation at the end of school year.  
 
The first year students’ difficulties were especially on: 
 Disciplines difficulties – mathematics, statistics or computer programming, that major influences the 
graduated students rate; 
 Professors’ exigencies, that require a high level of  technical knowledge; 
 Financial and economic difficulties for fee enrolled students; 
 Instrumental difficulties due on knowledge gap between professor requirements and students’ 
knowledge level; 
 Affective and biophysical difficulties; 
 Attending the wrong faculty – even they are not familiarized with the faculty profile insists to be 
enrolled into the CSEI Faculty;  
 Lack of maturity and discipline needed to graduate a difficult study program.  
 
For the other studying years the order of failure causes was different: 
 On the first place students indicates the financial and economical problem, due on the fact in crisis 
situation their families can’t offer them enough financial support; 
 On the second place they indicated teacher’s exigencies and pedagogical difficulties; 
 The disciplines difficulties were mentioned on the third place. 
 
In order to diminish the failure rate in CSEI Faculty we propose some actions and measures like: 
 To implement a mentoring system at student study groups; 
 To organize non-formal meetings between teachers and students such that students better understand 
professors requirements; 
 To implement a counseling  system starting over the faculty enrolment – and to explain to the future 
faculty students the faculty exigencies – and continuing all the studying years in order to improve the 
students options versus faculty specialties or disciplines; 
 To encourage a bank-students loan system such that financial difficulties can be more easily overcome; 
 To encourage the discussions between faculty management team and professors mentioned by students 
for low pedagogical or scientific skills.  
5. Conclusions 
Studying three students’ generation evolution in CSEI Faculty (after the Bologna system implementation) we 
find that economic causes are basic for student failure followed by scholar’s causes and biophysical causes. The 
failure rate is greater into the first study year (around 20%) and decrease starting the second study year (around 
15%) and achieves around 10% at the third study year. Analyzing the student answers on the main difficulties they 
face off during studying years we found that after economic and financial causes we identify difficulties from 
technical and analytical disciplines followed by teacher’s exigencies and student’s instrumental difficulties. 
Finally we propose some methods and measures in order to decrease the failure rate and to improve education 
quality.  
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Failure rate is influenced in a great measure by social factors. But also joining a specific social group or family 
climate influences student’s decisions and he or she becomes indifferent on school. In this case school efficiency 
decreases due to what “is cool in our group” as the student respects the group’s rules.  
Also, the family’s climate influences school efficiency. If the student is not sustained by his family (in Romania 
young people stay with their families after reaching the age of 23-25) then his or her efficiency is influenced in a 
great measure by the family status. Generally, students with poor school results had a tendency to blame other 
colleagues, or the lack of studying conditions or disciplines difficulty or teacher’s exigency. 
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